This writing file contains a range of
pieces of writing that demonstrate
the child is working overall at a very
secure Level 1 of the National
Curriculum:

Level 1la



Notes describing fire engine

Children worked in pairs talking about a picture of the fire engine before writing their
own notes. In the whole-class discussion the teacher prompted children to think
about different aspects of the engine i size, colour, what it looked like T and ways of
making descriptions come alive through comparisons.

Tahmi dés notes show his ability to make use of
described the enginebs size, colour and appear
picture into fuller sentences.
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Assessment commentary
1 Atsent ence | evel Tahmid uses the verbs 0i
the genre
1 The main interest is that words are chosen thoughtfully and with some
precision to create an interesting desc
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Recount writing: The fireman visit

The children talked about photographs of the fire-crew visit day and sequenced these
as a class. Each photograph was then discussed in turn. The children had written
recounts many times before and were aware of the features of the text type. Children

planned their recount by drawing a map and talking it through with a partner.
The written work was unaided, although supported by the previous work in class.
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Transcript

We went in the hall the fire people Paul and Sandra the fire crew told us how to be

safe. | felt excited because it was a good day. Next we did lots of activities. We went

in a fire engine Sandrareadusast ory book in Miss Fowlero6s roo
After we went back to Miss Dunningdéds room we d
read one and we went in the fire station. | felt happy. Finally Sandra read us a story |

felt sad because they were goingandit was Sandrads birthday.

Assessment commentary

T Mainly simple clauses and phrases used, wit
series: Owe made a book and red (read) one
stashun( st ati on) 6

1 Most sentences are structured on the simple pattern of I/we + verb + object,
although appropriate variation is introduced by some sentence initial time
connectives that help to clarify meaning

T The use of O&ébecaused in the final sentence
end of the visit
f Past tense is consistent throughout, with a

effectively chosen

Clauses are grammatically accurate

Full stops and capital letters are sometimes used accurately, showing a

definite awareness, despite some running together of linked ideas

1 Events of the day sequenced by the use of connectives in clear time order, for
example OFirst éNexté Finall yddthe and t here
piece

T Tahmiddéds teacher reports that his recount n
actual sequence of events and who was involved in each one

9 Although the piece is not overtly sectioned, it hangs together by reference to
the activities and Tahmid's feelings about the day

1 Selected items of content, though not individually developed, are relevant and
the interspersed comments 61 felt excited/e
viewpoint

9 Overall, the writing fulfils the purpose of telling what happened on the day,
following a basic recount structure

91 Individual words are rarely elaborated more than they would be in speech, for
example 6it was a good dayo6 annathe6l ots of ac
purpose

1 Many high-frequency words correct, with phonetically plausible attempts at
simple content words with digrapHd  remd doub
6birthdayé. Spelling of more ambitious word
and 6stashund ( st aeticiplausibiityal so shows pho

1 In a generally cursive handwriting style, most letters are correctly formed and
oriented, clear spaces are left between words, and upper and lower case
letters are sometimes distinguished
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Using ICT to write captions

Working in the ICT suite, the children could choose a picture that linked to the fire-
crew visit and devise a caption to go with it. Children worked in pairs for this activity,
after a whole-class discussion about the type of pictures that might be selected. Each

pair worked independently to key in their captions.

The captions devised by Tahmid and his partner echo some of the language heard
during the fire-crew visit about the heat and danger of fire, especially that from a

, OFire and matches
cautionary tale about a boy who played with matches and burnt his fingers.

safety refrain

FIRE IS VERY DAJRUS.
FIRE IS VERY HOT.

FIRE IS ORINJ AND
RED AND YELLO.

AIDAN JETTEN.
TAHMID RAYHAN.

FIRE NEVE TUCH

FLAMS CAN BERN Yslmféu
: T\ .R y h ; .
AND HERT YOU V$HEY CAN HERT YOU VERE MUCH.

D MAKE YOU BLED.

never

t ouch,



Assessment commentary

1
1
1
1
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Si mple sentences with and' wused to
bern (burn)youandmakey ou bl ed (bl eed) 6

Full stops show an awareness of grammatical boundaries, with one exception
Each caption is accompanied by an appropriate brief caption, showing basic
understanding of this way of presenting information

Simple connections between ideas about flames and danger in the second
caption

Descriptive language about fire keyed to the chosen picture

Tahmi doés ofdramatic gictuesilinked with apt, simple words shows
imaginative engagement with the task, and his stress on the danger of fire in
the second picture indicates an overall viewpoint

The final advisory comment indicates some awareness of the reader

The keyboard was used independently

Story writing: The Boy That Made Fire

Children were given the choice of whether they would like to write a story or a poem,
with free choice of content within the overall theme of the fire-crew visit. Tahmid
chose to write a story. Before writing the children planned their work by drawing a
story map and deciding on the characters and setting. The writing was unaided apart
from the use of their story maps.
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Transcript

Once upon a time a boy picked a rock and threw it in the pond to see what to do.
Next the boy got two rock and rubbed the rock together. After a flash of something
appeared all of a sudden he saw fire. Then he went to tell his mum mum called the
fire brigade they put out the fire. Finally mum told the boy off and the boy never made
fire again and they lived happily ever after the end.



